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principles of visual communication and literacy. 
Specifically, it focuses on the use  of storytelling, 
digital narrative techniques, use of art and media 
and the outdoor to develop creative strategies for 
integrating all children especially those coming from 
a disadvantaged background in education.

Partners
The project brings together the collective experience 
of five organisations from the UK, Italy, Poland and 
Spain: 

Language Education and Partnerships (Ltd), UK

 

Bridgewater Primary School, UK

Misiolandia, Poland

 
Foundation Cresci@Mo, Italy

 

CEIP Gloria Fuertes Alzira, in Spain

Project overview
In response to the increased importance being placed on 

developing innovative ways to ensure that all children can 

communicate and express themselves, the VITAL project 

aims to explore creative ways of using visual literacy in 

teaching in early years and progressing through primary 

education. 

There is a clear understanding of visual literacy as part of 

a comprehensive communication education (at all levels), 

therefore, our project has been designed to support these 

goals and through a collaborative staff development 

approach it has specified the following aims:

• to address the challenge to increase key competencies 

for children in order for them to fully participate in 

and contribute to society, by developing a robust 

and tangible methodology that employs methods to 

support development of basic skills through the use of 

visual communication/literacy techniques

• to equip teaching and non-teaching staff with a range 

of skills, key principles and relevant methodologies to 

integrate and support communication through the use 

of visual literacy techniques and tools

• to develop a set of training materials and best practice 

teaching activities which will support a wide range 

of settings across Europe and support integration of 

those coming from disadvantaged backgrounds.

Primary focus
The project ultimately aims to develop applicable and 
teachable skills and materials which  build on sound
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Vital - Visuals In Teaching And Learning

Session observed: 

Year group:

Visual prompts and resources used:

Questions to ask following the session:
How did the activity make you feel?

What did you learn?

What helped your learning? Did the visual resources help your learning?

If you could change anything about the lesson what would it be?

Research 
 
Overview

During the first stage of the project development, 
partners worked on developing a research 
methodology supporting the identification of  5 case 
studies from each of the partner countries. 

The strategy used was that of a survey approach 
which included, questionnaires, interviews, focus 
groups and discussions completed with both staff 
and pupils.

The survey aimed to identify what constitutes effective 
use of visuals in teaching and learning and the impact 
that visuals have on both children and staff.

?
Tools
The survey included a number of tools and techniques:

• Observations;

• Interviews; 

• Focus groups with staff and pupils.

• A questionnaire for pupils (Fig.1)

Furthermore, in Bridgewater Primary School where 
the survey was conducted by the children, it was 
important for the children to experience inputs without 
visual supports in order for them to grasp a deeper 
understanding of the use of visuals on their learning. 

At the end of the week, the year 6 children 
surveyed and created posters with each class to 
show how they used visuals in the classrooms. 
This was then shared in a whole school assembly. 

Fig. 1:
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Research analysis
 
Key questions researched
Number of pupils surveyed:

A total number of 573 pupils were surveyed aged 
between 3 and 11.

Who conducted the survey:

Staff and pupils (UK pupils; PL teachers; IT teachers; 
ES teachers)

Due to the young nature of some children, the survey 
was conducted by staff in most countries. 

However, in the case of Bridgewater primary school, 
12 pupils from across the school formed a working 
party.  Their ages ranged from 6-10 and they were 
selected to survey the use of visuals resources in 
teaching and learning across the school. 

They were trained on observing lessons, completing 
the survey and how to ask the questions. 

Which activities were surveyed?

The survey aimed to identify the impact that the 
use of visuals has on children’s learning. Therefore, 
a wide variety of activities and games across 
difference subjects were surveyed including Literacy 
and Language, Mathematics, Physical education, 
Outdoor learning; ICT, Arts and Crafts and Science. 
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• Clarity 

• Independence in completing tasks 

What were the main learning aids reported by the 
children?

From the surveys, all partners reported that a wide 
variety of visual aids were used within the lessons/
activities surveyed. These included picture books, 
posters, realia, short films, Numicon, writing tool-
kits, pictures, boards, Interactive White Board, story 
maps, use of camera, beebots, visual sequences, 
kinaesthetic and drama.

What were the main emotions the children reported?

Across all of the children surveyed in the 4 countries, 
it was clear that the children felt happy, enthusiastic, 
showed a high level of involvement, excitement 
and nervousness, confidence, commitment in their 
learning, motivation and pride in their work. 

The children also reported that they enjoyed working 
collaboratively, sharing their ideas and helping each 
other to solve tasks.

Furthermore, many enjoyed working autonomously 
without any adult help. 

Words children used included:

Fun; I liked; super; great; I had butterflies in my 
stomach; now I can; now I know.

What were the main learning aspects they reported? 

The following aspects were reported  by the children 
in relation to the main elements when learning within 
an environment stimulated by the use of visuals:

• Practical, interesting 

• Collaborative 

• Faster progress when visuals were used 
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What were the main aspects children would have 
changed in the activities?

The survey showed that the children were generally 
happy and did not want to change any of the aspects 
of the lessons. However, when prompted to reflect 
more deeply on aspects that they felt would help 
further, then they reported that:

• they preferred fewer activities within a lesson as 
they did not like to be rushed to finish tasks;

• they did not like time pressure when completing 
tasks;

• they preferred longer time to research resources;

• they did not like long lessons as they felt they lost 
attention and motivation;

• they did not like to be disturbed by disruptive 
children nor by the teacher dealing with them.

 

Staff report on how they felt the activities challenged 
and stimulated all children

Generally, staff felt that the proposed activities 
involved the children in an active manner. The 
children showed motivation and engagement with 
their learning.

The children showed confidence in what they were 
doing and the level of challenge was right for them. 

They talked positively about their lessons and their 
experiences. 

Based on the feedback of the children, it is clear 
that the visuals used in lessons were an inspiring, 
engaging and effective tool that helped the children 
to understand some more complex aspects of the 
lesson and also influenced their performance.

The use of visual materials was helpful in supporting 
teachers to achieve the aims of the lesson and 
develop the skills planned. 

Staff reported that if visuals were not used in class, the 
children were less likely to succeed in understanding 
abstract concepts.  

Furthermore, an interesting added dimension to 
support the point above is the experiment conducted 
in Bridgewater primary school where they ran a 
non-visual lesson where staff had to teach an input 
delivering a new concept to their class, which they 
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It is clear that the visuals used increase the effectiveness 

of teaching as well as making lessons more attractive to 

children which is a key to their motivation.

would normally rely heavily on visuals to support their  
inputs. 

When the staff were asked about the use of visuals 
following this input they felt that visuals supported the 
delivery of instructions and added a dimension to aid 
memory skills for the children in their class. 

They also felt that the visuals gave support to 
children who were less confident learners to revisit 
key concepts during inputs. The use of images and 
film clips were all commented on as effective and 
stimulating resources to use. 

The technical skills involved in accessing the film 
making resources required high level skills and 
enabled children to work in groups. This provided 
good communication and language skills throughout.

Staff evaluation and effectiveness of resources used

All the visuals used in lessons proved to be the source 

of learning experiences for children. They helped to 

facilitate interaction among children and teachers dur-

ing the teaching process, as well as to help students 

to learn, broaden their learning experiences and meet 

different learning needs. 
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Good practice (UK)
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Taking Photographs  
using cameras

Overview:
Children will generate and use a series of visual 

instructions to take a photograph of a learning activity.  

With confident and/or enthusiastic learners, a time 

limit can be introduced to deliberately add a little 

pressure that might encourage some very ‘different 

thinking’.

How to do the activity
Display two pictures taken by yourself as the teacher, 
one image is a clear picture and the other is an image 
that is unclear such as blurred or the partial image of a 
subject.

Invite the children to reflect on the two images and 
generate ideas of ways in which the distorted image 
can be improved.  

The children generate ideas and devise the process 
on how to take a good photograph. Each step of the 
process is photographed and the teacher then writes 
the verbal instruction to match the photo showing each 
step. 

The photos can then be printed and placed alongside 
the written word. Display the steps to success on “How 
to take a good photograph’. This will support children 
with reading barriers and also children who need visual 
clues to support learning.

The children can refer to these steps when taking future 
photographs showing their process when completing or 
creating something such as building a model.

These are then downloaded and printed to be placed 
into their learning journals. 

 
Extension
Instead of the teacher writing the steps, the children 
generate their own instructions to go alongside the images. 

Thematic area Text and images

Age, timing, group size 
4-5 years old,15-20 minutes, 

6 children

Skills & Competencies

Using a camera “I can take a 

photograph”; Speaking and 

listening; Group work; Follow 

instructions; Sequencing

Resources required
Camera, pen and flip chart paper 

to write steps to success
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Visualising with  
Numicons

Overview:
The Numicon plates from 1-10 are used to visually 

help children develop their understanding  of number 

values and sequence, starting at the smallest number.

The visual colour and shape of the Numicon supports 

the ordering skills.

How to do the activity
Begin by giving each child a Numicon set. Invite them 
to find the smallest number first and place it on the floor 
in front of them. 

They will then be asked to find the Numicon plate that 
shows one more. 

To support the ordering, the children are asked to place 
the one on top of the two to see the visual difference 
between the two. They will then be encouraged to repeat 
the activity for the three and so on until they reach ten. 

This child used a washing line suspended over the 
water tray and sequenced his Numicon attaching them 
to the line with pegs.

Extension
To extend the children’s learning, they will then be 
asked to continue ordering the number sequence up to 
the number twenty.

Thematic area Text and Images

Age, timing, group size 
4-5 years old,15-20 minutes, 

6 -8 children

Skills & Competencies

Developing an understanding of 

ordering numbers to ten using the 

visual equipment of the Numicon 

plates 

Resources required Numicon
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Straws

Overview:
We begin maths each year with a place value project 

to ensure children have a strong number sense. We 

use the subitising strategy to look at building the 

number system. 

How to do the activity
First of all, we take one straw to establish this as one 
whole. 

We then make this ten times bigger by building to ten 
straws but the children cannot count in ones, they may 
choose how many they count in. 

We put these together in an elastic band and place the 
bundle of 10 straws next to the one and label them. 

We then build 100 by creating ten sets of ten, banding 
up each ten as we go, still not allowing them to count 
in ones. 

In a small team they then make 1000 by creating 10 
bunches of 100 (still made up of tens). We discuss the 
sense and size of the numbers as we go relating each 
number to each other. We discuss how we can make it 
ten times bigger. Will we have enough straws? So we 
begin to draw around our bunch of 1000 to create 10 
000 on flip chart paper. We then discuss the size of 100 
000 and one million so the children are getting a sense 
that 1 million is larger than they guess a lot of the time. 

Extension
From this we are able to make different numbers with 
ease. Using the bunches of numbers, we can divide 
and multiply by 10, 100 and 1000 visually. We can work 
out addition and subtraction questions visually and also 
show the chunking method to show the breakdown of 
the strategy by physically taking the straws away.

We are also then able to work on decimal numbers by 
creating tenths. We ask the children to cut the straw into 
ten equal parts and we allow them to do it completely 
independently. This takes some children a long time as 
they need to work out what ten equal parts would be by 
using trial and error. Others are able to see that it is ten 
times smaller than the one whole so divide by ten. From 
this we are able to create hundredths. It completes 
the number system that can be physically made. You 
can discuss the thousandths etc. and how small they 
are. We can then make any number using the straws 
and create many different numbers so they are able to 
visualise and understand the value of a number. 

Thematic area Text and images

Age, timing, group size 
10-11 years old,15-20 minutes, 

Groups of 6 -8 children

Skills & Competencies Place Value  in mathematics

Resources required
Paper, pens, art straws and 

scissors
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Using Beebots

Overview:
An opportunity for children to make the link that we 

can program instructions into the beebot to complete 

an action. 

How to do the activity
Look at the beebots together and the arrow buttons. 
What do the children think the buttons do? Share 
their ideas and if necessary revise the commands of 
forwards, backwards and turning. What programming 
commands can we use? What do they do? How can we 
visually record them?

Sit the children in a circle and ask them how we can 
get the beebot to write a number 1. They may suggest 
forward or backwards starting at the top or bottom. 
Either command is accepted. 

Explain that only the coder can use the beebot and 
when they have had their turn they can swap. Ask the 
children what went well and what could be improved.

Extension
The children can record using the white boards, the 
sequence of arrows programmed into the beebot for a 
friend to follow as a series of recorded visual instructions.

This child is recording her steps to take the beebot from 
one character in a story to another. She then gave her 
recorded visual arrows to a friend to follow.

Thematic area Text and images

Age, timing, group size 
4-5 years old,15-20 minutes, 

6 children

Skills & Competencies

Programming and developing an 

understanding of algorithms 

“I can record an algorithm”

“I can use a beebot”

Resources required
Beebots, paper and felt tips, flip 

chart paper for teacher
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Fruit salad race

Overview:
Children develop their listening, understanding and 

physical skills in a fun and competitive outdoor 

environment.  

How to do the activity
Divide the children into groups and form into circles. 
Hand out different fruit picture cards (one per child) for 
each group. Each child places their picture on the floor 
and stands behind it.  The teacher calls out the name of 
a fruit. The child/children with the corresponding picture 
card runs around the whole circle and back to their 
picture.

The amount of “running” time is varied to allow for 
challenges and beating personal bests. The class 
teacher counts down from say 30 seconds then starts 
to make the time shorter.

If children don’t get back in time they perform a forfeit, 
for example 10 star jumps.

If the teacher shouts “Fruit salad” everybody runs.

Extension
Cross-curricular opportunities: The fruit cards could be 
changed for numbers. The teacher shouts out a number 
sentence and if the number the child is standing on is 
the answer they have to run. 

This activity can be used to assist non-native speakers 
in learning the national language.  The cards can be 
changed to introduce and practice new vocabulary, for 
example pictures of school items such as pegs, toilets, 
classrooms, etc.

Teachers can use directional language to instruct the 
children, for example using terms such as clockwise or 
anti clockwise to swap the direction of the race around 
the circle. 

In addition to using 2D cards teachers can use 3D 
shape cards or objects and call out the properties. 

The children can travel around the circle in different 
ways - hop, walk backwards, gallop, etc.

Thematic area
The world around us: sounds 

and colours outdoors

Age, timing, group size 
6-7 years old, 15-20 minutes, 

Groups of at least 6 children

Skills & Competencies Listening skills; Motor skills

Resources required
Cards with pictures of different 

fruits
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A letter from Ms Autumn

Overview:
Welcome autumn into your classroom! Children 

will be involved in comparing and contrasting 

seasons, identifying the characteristics of  autumn 

and observing the different shapes, sizes, and vein 

patterns of leaves by using finger prints. Real-world 

maths skills, science and art will also be part of the 

lesson. 

How to do the activity
1. The teacher reads a puzzle as an introduction to the 
topic:

“Who is the lady in gold who paints the leaves in red, 
yellow and brown?

And when she goes away, snow and blizzards follow 
her” (autumn)

The teacher says that  he/she has received a letter from 
Ms Autumn. The teacher reads the letter:

Dear children,

In the sky there are more and more dark clouds and it 
often rains. In the forest there is  great turmoil. Animals 
are preparing for winter. Soon there will be peace and 
quiet. What worries me is that when I show up all the 
leaves on the trees change colour and fall, the trees 
become grey and bare. I would like you to discover why 
the leaves change colour and fall. 

I hope that you will understand what happens in nature.

I am waiting for your answer.

Ms Autumn.

2. The teacher asks the children what we can use to 
observe trees. Then, the teacher shows the children the 
magic box containing several tools that can be used to 
observe nature.  The children examine the magic box to 
check if they were right about the tools they can use to 
examine nature. In the magic box they find: a magnifier, 
a camera, a measuring tape, eyes, ears, a notepad and 
a pencil.

3. The teacher asks the children to examine the trees 
outside the classroom (or in a picture if you can’t 
go out) and  asks them to explain how the trees are 
formed. The teacher then presents a board with the 
correct formation. They try to come up with the names 
of different parts of the tree: crown, branches, leaves, 
trunk, bark, roots.

4. Fun Movement: “The rain and frost” game - children 
are drops of rain, when they hear the instrument they 
run and then when the instrument stops, they freeze 
motionless as frozen icicles.

Thematic area
The world around us: sounds and 

colours outdoors

Age, timing, group size 
4 years old, half a day, whole class 

and small groups of 4-6

Skills & Competencies

Critical thinking and problem 

solving skills; Fine motor skills, 

Cognitive thinking skills, Science 

and discovery skills, Observation 

skills

Resources required

A picture of Ms Autumn in a dress 

with colourful leaves; the magic 

box with a magnifier, a camera, 

a measuring tape, eyes, ears, a 

notepad and a pencil; picture of a 

tree; a big poster (a contour) of Ms 

Autumn in a dress

?
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5.  During their walk outside the children collect 
leaves that have recently fallen. Upon returning to the 
classroom, the children talk about how they look and 
feel. The teacher invites the children to compare the 
leaves and sort them into 3 categories: size, shape, and 
colour.

6. The teacher asks each child to find the bumpy side of 
a leaf (with veins).

7. The teacher shows the children how they can use 
their fingers to spread a thin layer of finger paint on the 
bumpy side of their leaves. 

8. The teacher asks the children to put their leaves 
paint-side down on white paper, and press to make 
prints. Compare the physical characteristics of their leaf 
prints.

9.The teacher asks the children how the leaves are 
formed. The children observe the leaves under a 
magnifying glass and compare them with the prints. 
The teacher presents a board showing the correct leaf 
formation (blade, petiole, veins).

10. Discuss “Why do the leaves change colour and fall 
in autumn?” “What weather conditions make leaves 
change colours?”

11.The teacher shows 2 posters with weather in 
summer and autumn and asks the children to see the 
differences, helping them to draw conclusions and 
answer the question “Why do leaves change colour and 
fall in autumn?”

12.Children, with the help of the teacher, write a short 
letter to Ms. Autumn with the answer to her question.

Extension
The activity can be extended by decorating a big poster 
of Ms Autumn. They use the collected leaves to decorate 
Ms Autumn’s dress. Stick the leaves to the paper with  
glue.
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The time capsule

Overview:
These project-based lessons will develop pupils’ 

awareness of the ecological problems we face 

nowadays. 

Pupils will use skills such as observation and 

measurement to estimate the process of distribution 

of garbage in the earth. Pupils will study the impact 

of litter on the environment. The main activity should 

be done in autumn and the extension in April. 

How to do the activity
1.The teacher distributes big bags and gloves to the 
children.

2.They go to the nearest park/playground to pick up the 
garbage. 

3.They categorise the garbage and put them into 
separate  containers.

4. The teacher asks why they think we need to separate 
the garbage and put them in different containers.

5. Together they prepare a wooden board and fix/nail 
different kinds of garbage to it: e.g. paper, plastic bottle, 
banana skin, a piece of wood, plastic bag.

6. They all dig a hole in the ground and bury the board 
with the garbage on, covering it with the soil.

7. They prepare a sign “Time Capsule” with the date 
and information on the garbage that has been buried in 
the ground. 

8. They mark the place with the sign and the notice. 

9. On the 22nd of April (the Earth Day) the teacher 
reminds the children about the capsule – they talk 
about what they buried and what they think might have 
happened to the garbage. 

The children together with the teacher dig up the 
capsule. They then check whether they were right and 
draw conclusions about the degradation process.

Extension
Children create toys from recycled materials. 

It can also be done in a form of a contest for parents 
and children to prepare ‘The Most Creative Toy’ made 
from recycled materials. 

 

Thematic area
The world around us: sounds 

and colours outdoors

Age, timing, group size 

5-6 years old; two days (1 day 

in Autumn and 1 day in Spring); 

whole class

Skills & Competencies

Speaking and listening; 

Understanding about scientific 

inquiry; properties of objects and 

materials; distinguish between 

natural and human-made 

objects; represent and interpret 

data; science, technology and 

society; understand the process 

of recycling

Resources required

A wooden board (50 cm 25 cm), 

bags, plastic gloves, garbage (: 

e.g. paper, plastic bottle, banana 

skin, a piece of wood, plastic 

bag)
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Holiday experiments

Overview:
Children reflect upon their holidays, learn about 

interesting places in their country and how to look for 

different landscapes on the map. They will also do 

an easy salt and fresh water science experiment to 

learn about different water tanks and their properties. 

Children will also learn the term “water density” and 

understand what it means. 

How to do the activity
1.What are holidays? The teacher shows a suitcase, 
a travel bag and a backpack. Children name them 
and decide what they are for. They try to answer the 
question: “What are holidays?”.

2.TRAIN: The children pretend they are going on 
holiday and they are in a train . While, pretending 
to travel, the teacher plays some music. When the 
music stops the teacher shows an image of a holiday 
landscape such as: a beach, lakes, mountains, villages, 
big cities. The children recognise where they have 
arrived and improvise actions that could be carried out 
over the presented destination, e.g. – at the seaside: 
sunbathing, jumping over the waves, collecting shells 
and so on. When the teacher says: “Stop” – they stand 
motionless and take turns telling what they did.

3. The map and the globe: The children stand in front 
of a physical map of their country. Based on their 
own experiences, children say where they can spend 
their holidays in their country (sea, mountains, lakes, 
villages, cities). They look for those places on the map 
and show them to the other children. Then they try to 
find their country on the globe.

4. The colours on the map: The teacher refers to the 
colours on the physical map (orange, yellow, green, 
blue) and asks what they might mean. Together, they 
become familiar with the legend of the map. Then, they 
are given coloured strips: orange, yellow, green, blue 
and they have to place them in the correct location 
(where mountains, highlands, lowlands, the lake district 
are). They then stick the strips with glue.

5. The children look at the globe and the teacher asks 
them what is the main colour on the globe  (blue). She 
also asks them what this colour means. The teacher 
explains that the Earth consists mostly of water. 

6. The teacher tries to elicit what different kinds of water 
we have (salty and fresh)

7. To explain to children the properties of salt water 
and fresh water we can perform a simple experiment. 
The teacher gives the instructions on how to do the 
experiment (optional: illustrates the steps with pictures) 
and when it is finished the teacher asks the children for 
their conclusions. At the end of the lesson the Teacher 
sums up their work and asks the questions:

What is density?

What does salt do to the water?

Why does the salt increase the density?

Thematic area
The world around us: sounds and 

colours outdoors

Age, timing, group size 
6 years old, half a day, whole class 

and small groups of 4-6

Skills & Competencies

Critical thinking and problem 

solving skills; fine motor skills; 

cognitive thinking skills; science 

and discovery skills; observation 

skills

Resources required

Salt, 2 bowls, spoons, and 

measuring spoon, disposable cups 

(2 for each child), 2 eggs, 4 sliced 

potatoes, a physical map of the 

country, coloured strips of paper: 

orange, yellow, green, blue that 

represent the landscape of your 

country: e.g. mountains, highlands, 

lowlands, the lake district  (the 

same as on the physical map), a 

globe

21



Experiments to choose from:

a. The children have 2 containers. In one of them they 
add a lot of salt. They stir it to dissolve the salt.  The 
other container has fresh water. 

Each child puts 1 slice of potato in each container (salt 
and fresh water). In the fresh water, the potato sinks but 
it floats in the salt water.

When we remove the potato slice after 15 minutes from 
the fresh water, it will be firm and hard, and the potato 
in the salt water softens and becomes slippery. This is 
due to the flow of fluid between the solutions of varying 
concentration of mineral salts. The concentration of salt 
in the solution is greater than the content in the potato, 
so the potato softens. This explains why fish adapted to 
life in fresh water die in the sea.

b. Use 2 raw eggs, 2 glass containers: one with salt 
water, the other with fresh water. When we put the egg 
into fresh water it sinks (obviously a fresh egg) and in 
salt water having a greater density, the egg floats.

c. Fresh and salty water. Each child receives disposable 
cups with salt water and freshwater. They check the 
taste of the water and pour it into two big plastic bowls, 
depending on the taste (one bowl for the fresh water and 
the other for the salt water). They place small objects 
into each of the bowls and observe what happens. 
Then, they try to answer the question: “Why does 
heavily salted water keeps objects on the surface?”. 

d. The teacher asks the children to place  cards with the 
names of different water tanks: sea, ocean, pond, lake, 
river, mountain stream, next to the correct bowl (salt or 
fresh water).

Extension
Children draw pictures of their favourite holiday place 
and draw maps showing the different landscapes.
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In the art gallery

Overview:
The children present a piece of art to the rest of the 

class. They take the role as a guide and describe 

their pictures using correct vocabulary and grammar 

forms. They think of stories connected to the pictures. 

How to do the activity
The teacher introduces children to the subject of the 
lesson. 

1 The teacher explains the task: the children will make 
a picture frame, in which their paintings will be framed 
and shown in an exhibition (like in the museum). 

The children cut out a frame each using cardboard.

They choose ornaments, buttons, pasta shells, husks 
of pistachios  to decorate their frame. They leave the 
frame to dry, then brush the ornaments with clear nail 
polish.

2.The teacher encourages the children to select one 
piece of art previously shown. Each child chooses a 
picture that he/she likes the most and puts that picture 
into the frame he/she has prepared.

3.Then, the children jointly arrange the interior of the 
room and prepare a museum exhibition.

4. The child will play the role of a museum guide 
(the curator). The child prepares a rich and colourful 
description of the picture: thinks of a title, describes it 
(colour, characteristics, emotions shown). 

The teacher points out the key phrases to use when 
welcoming visitors ( the rest of the class) to their 
exhibition (Ladies and Gentlemen, Dear Sir, Please 
note, etc.).

5. Each child in turn presents a painting at the exhibition 
and plays the role of the guide (to the group or whole 
class)

6.  The teacher chooses a painting and asks the children 
what they think might have happened before the scene 
was painted by the painter.

Extension
The teacher asks the children what they think may 
be the story behind a painting. They discuss different 
scenarios. 

Thematic area Storytelling; Text and images

Age, timing, group size 
4-5 years old, over a one week 

period, individual

Skills & Competencies

The opportunity to develop 

vocabulary related to art; use 

of correct forms of courtesy; 

increase children’s vocabulary, 

grammatical forms, articulation 

and fluency of speech; the 

opportunity to make complex 

sentences 

Resources required

The illustrations of different 

pieces of art: portraits, 

landscapes, still life, genre 

scenes.

Paper, glue, scissors, pencils.

Cardboard,  buttons,

The husks or shells of pistachios, 

ribbons, other decorations.

23



24



The weather forecast  
presenters

Overview:
In this activity the topic of weather will be introduced. 

Children will enrich their vocabulary and expressions 

when talking about the weather. 

They will complete a weather map to report about 

the weather and they will also learn about weather 

fronts and making weather predictions and forecasts.  

Children will learn basic information about the 

weather and the different types of weather maps 

used as well as presenting the weather forecast and 

recording the data.

How to do the activity
1.Under the guidance of the teacher, the children look at 
different illustrations, photographs, books brought from 
home and describe the changes in autumn.  The children 
talk about birds which fly to warmer countries,  about 
the arrival of winter birds to our country, the changes 
of the colour of the leaves, the work in the fields, the 
temperature drops, frequent rain, strong wind, covering 
the plants before winter, etc.

2. Autumn symbols. They invent and draw symbols 
showing changes in nature that occur during the 
autumn. They then stick these symbols on to the large 
cardboard display of Ms. Autumn.

3. Maps of the weather.  Using the maps, brought by 
the children from home, the teacher asks the children 
to discuss what the symbols on the maps might mean. 
The teacher helps them to define the characteristics of 
the symbols that describe the different types of weather.

4 The children watch and listen to a TV weather forecast 
on the whiteboard and also examples of weather 
forecasts on the internet and on the radio.

The children try to repeat what they have heard, using 
specific words to describe the weather, such as wind, 
temperature, humidity, cloudiness, etc.

5. Preparation of a class weather calendar. 

The teacher divides the children into groups: group 1, 
prepares the board, writes the title, decorates it, creates 
a chart of the week; Group 2, on small cards writes days 
of the week; Group 3, draws symbols of weather. 

Together, they try to predict the weather for the whole 
week. They will use this board every day of the week 
to keep track of their predictions and to check whether 
they were correct about the weather.

6. The teacher will task the children to be weather 
presenters. The children prepare weather symbols on 
cards/paper which they attach to a large map of the 
country. Then, they present the weather forecast while 
the teacher records their presentations. Later on the 
class watches the recordings.

Thematic area Text and images; Storytelling

Age, timing, group size 
6 years old, half a day, whole class 

and small groups of 4-6

Skills & Competencies Speaking and listening; drawing; 

Resources required

Illustrations, photographs, books 

about autumn, large sheet of 

cardboard showing Ms. Autumn in 

a big dress to colour and decorate, 

recorded weather forecast to play, 

internet, newspapers, crayons, 

pencils, paper, camera, weather 

maps
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Extension
Children talk about how clothing changes everyday 
depending on the weather. They explain what kind of 
clothes should be worn in different weather conditions.

Working in groups , the children become designers. 
They design clothes for autumn, winter, summer and 
spring. Then they try to create the clothes based on 
their project from various materials (e.g. crepe paper, 
fabrics, scraps, and other unusual materials).

Children present their project on the catwalk.

?
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Observing an artwork

Overview:
Through photos, images and newspaper articles, 

the teachers try to stimulate the children’s curiosity 

in an artwork which is in our city (in this example, it 

is the statue of the Horse made by the artist Mimmo 

Paladino).

The first step is a trip to observe the artwork in the 

city.  During the observation the children are asked to 

represent it in a small notebook. 

These visual representations are then used in class 

as a basis to recall and elaborate on the experience.  

The group continues working on the topic to represent 

the artwork using many different techniques, both 

individually and in small groups.

How to do the activity
1. Generate interest in the artwork so as to stimulate 

the children’s curiosity.

2. Make small notebooks with the children to use on 
their trip to view the artwork. 

3. The children observe the artwork and represent it 
from different points of view

4. During the days following the trip, the children 
observe and discuss the drawings from the various 
points of view.

5. The teachers search for different materials and 
techniques that can be used to represent the artwork 
both in two-dimensional and three-dimensional 
ways.

6. The teachers create an area inside the classroom 
which becomes a sort of workshop specifically for 
representing the artwork

7. The children can go to the workshop whenever they 
feel like doing so and can experiment and add to 
their artwork with different art techniques

8. The teachers create an art exhibition in the 
classroom with all the children’s artwork hanging 
down by string from the ceiling.

Thematic area
Text and Images, Storytelling 

Techniques 

Age, timing, group size 

5 years old, 4-5 months, 

Big group (25 students), small 

group (5-6 students) and 

individual activity.

Skills & Competencies

Speaking, Listening; Observing 

from different points of view; 

Free drawing and life drawing; 

Using different art techniques; 

Interpretation; Putting together 

different materials in an art form; 

Planning together with peers; 

Narration and invention of stories

Resources required

Artworks and art exhibitions; 

Materials to create representation 

of artwork; Atelier or workshop 

area in class
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Extension
Having all the artwork in the classroom can stimulate 
an extension of the experience: in the case of the 
horse, children started inventing stories. In the stories, 
children were reflecting about problems related to 
the composition of the horse and the parts-to-whole 
relationship. “How can the artist represent a horse 
using only seven pieces?” By drawing the horse again, 
the children tried to find solutions to these problems, 
sometimes very practical ones, sometimes fantastic 
ones. 

An example taken from the classroom:

Mimmo was bored, that’s why he decided to build the 
statue of the horse, and he decided to do it only with 
some pieces, with the 7 pieces he had: 4 legs, 1 body, 
1 neck and 1 face. But then he didn’t copy the horse 
exactly, because the tail is missing… Mimmo wanted 
to make a special horse, and he didn’t want to use 8 
pieces…

Teacher: How about giving the horse a tail?

We cannot do that, because he doesn’t want to use 8 
pieces… but maybe if we think deeply about that and 
we search in our drawer…

Maybe we could draw the bottom of the horse linked to 
the tail, so it is just one piece, and they don’t become 8 
pieces…
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Out and about!

Overview:
Leave school and go to: a park, or an art exhibition, 

or a museum, or a farm, or just exploring the 

neighbourhood/city… or experiencing any other 

place that is considered interesting depending on the 

ongoing educational projects of the class.

How to do the activity
Before the fieldtrip: 

Prepare the children for the trip anticipating what is 
going to happen and creating expectations. This could 
be done through a conversation with the help of images, 
for example showing photos of the places that are going 
to be visited.

During the fieldtrip: 

The following will depend on the destination of the 
fieldtrip, but some good habits are:

Giving a camera to the children so that they can take 
pictures of what they see and like.  This will result in 
some very interesting memories from their own point 
of view. These photos can also be used in class after 
the trip.

Giving a sketchbook to the children so that they can 
stop and draw what particularly catches their attention 
in observing the world around them. These drawings 
might  provide an interesting resource with which to 
work after the trip.

Asking the children to pay attention to the world around 
them and also to particular aspects: if it is a nature 
trip they might be asked to observe small plants and 
animals, if it is a city trip they might be asked to take into 
account also the road signs…

Field trips are global experiences: the focus should not 
only be on the more “didactic” part of it, but also on the 
moments of conviviality: photos of lunch time or of the 
children on the bus can be very representative of the 
fieldtrip (sometimes these are the parts of the trip that  
children remember best!).

After the fieldtrip

It is very important to work on the experience after 
the trip, in order to make the children understand it 
better and give meaning to it. Using the photos and 
the drawings that the children made during the trip is 
very useful to help them remember what happened and 
understand the sense of it. Another way is to ask them 
to draw or paint what they most liked about the field trip 
on the next day.

Extension
Field trips in the neighbourhood or in the city  could be 
used for specific educational purposes, such as learning 
the rules of the road and the road signs.

Thematic area Text and Images

Age, timing, group size 
3 years old,over a period of 1-3 

hours, whole class

Skills & Competencies

Orienteering: the students 

start learning how to orientate 

themselves outside of the school 

area. They also learn the rules 

of the road and how to behave 

safely in the streets. 

Motor skills: the children in these 

situations are asked to walk more 

than usual

Social skills: the field trip is a 

group situation, through which 

children can learn to stay together 

for a long time, to help each other 

when there are difficulties… and 

they have fun together and share 

important experiences

Emotional skills: very young, 

children feel less comfortable 

when they are in an unknown 

place. These kind of experiences 

help them develop their self-

confidence and make them learn 

how to cope with new emotions.

Resources required

Sufficient adult ratio to group 

size;  transport and items needed 

during excursion
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Waiters

Overview:
The first task that the waiters of that day have to 

do is to use visual maps to divide and allocate all 

the children of a class on to the 4 or 5 lunch tables. 

Sometimes they use tools such as an abacus to help 

them. Through this activity, they reflect on logical-

mathematical concepts, such as division, distribution 

and spatial relationship between the two-dimensional 

visual map and the three-dimensional real tables. 

Furthermore, there are many subtasks in this activity, 

which are important for the development of autonomy, 

of taking responsibilities: in fact, children are then 

asked to choose the classmates who are going to sit 

on their table, set the table, help to bring the food to 

their classmates and clear the table.

Snacks: A small group of children go to the kitchen 

and take the snack trolley. They distribute the snacks 

to the rest of the children.

Lunch:They provide all their classmates with napkins, 

glasses and food. When everyone has finished 

eating, this group of children help the kitchen staff 

to clean the tables and bring the trolleys back to the 

kitchen. 

How to do the activity
1. Every day, during the “appello” activity (roll-call/

register and circle time), the waiters of that day are 
chosen. Their names and photos are put on a wall 
panel specifically dedicated to waiters.

2. The waiters organise the distribution of their 
classmates on the 4/5 lunch tables (How many 
children per table? Who is going to sit at which 
table?). They do it by drawing or completing visual 
maps that they will use to set the table.

3. At the end of “appello” activity, the waiters go to the 
kitchen to collect the trolley with the snacks, and 
they distribute the snacks to their classmates.

4. Before lunch, the waiters wear aprons, which 
are concrete objects and are also symbols and 
help identification. The waiters can choose some 
assistants.  They then set the table by placing a 
plate, glass, napkin and cutlery for each classmate 
on their table, putting them in the right position. 

5. During lunch, the waiters have some other little 
responsibilities such as providing their table with 
water, helping their classmates to respect the rules, 
saying “enjoy your meal” at the start of the meal, 
clearing the table at the end of lunch and paying 
attention to the separate collection of rubbish.  

6. For the afternoon snack time, the waiters do the 
same as they did for the morning snack. 

Thematic area Text and Images

Age, timing, group size 

3-4-5 years old; Everyday 

activity, all year long;  4-5 

students each time

Skills & Competencies

Practical abilities: set the table 

and clear the table; Collaboration 

skills; Choosing abilities; 

Autonomy and awareness of 

needs; Relationships; Logical-

mathematical area

Resources required

It is necessary to have a daily 

routine that includes meals 

(snacks and lunch), and a school 

system that permits this activity.
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Extension
The role of the waiter is really appreciated by the 
children: they like to do something personal and useful 
for the group, they are challenged under the logical-
mathematical point of view, and they like to feel that 
their social role is recognised by the rest of the group.

It promotes autonomy and it makes the children 
appreciate meal times as moments of wellness and 
health, as it encourages relationships and conversation. 
It stimulates curiosity towards food (helping to taste 
everything), and contributes towards a basis for a 
healthy relationship with food (avoiding wastefulness, 
measuring one’s needs…).

With the 3 years old class it is possible to introduce 
this activity where the children start to wonder about 
counting the number of plates, napkins…

With the 4 years old class it is possible to ask the children 
to undertake some of these tasks such as doing the 
visual map for a table and dividing the classmates on to 
tables using the abacus.

With the 5 years old class the activity is more complete, 
as described earlier.

Another activity related to lunch is the project “Guests 
for lunch!”, in which a parent of one of the children is 
invited for lunch. In that case, his/her son/daughter will 
be one of the waiters. 

Other guests could be students from other classes in 
the school.
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Collaboration and  
construction

Overview:
Children are active constructors and invent stories 

and locomotor/movement pathways using their 

knowledge.  The materials they use gain shape 

depending on their fantasy and creativity.

How to do the activity
Inseparable classmates: every week the class is divided 
into couples/pairs who should collaborate, help each 
other and play together. 

In this interaction, there is the need to acquire some 
rules that are necessary to develop ideas and attitudes 
towards collaboration and social relationships.

Construction games: in class, there is an area with 
recycled materials in which children can go and play 
taking turns.

Extension
Construction and narration: children use this  
unstructured material to invent stories.

Construction and locomotor/movement paths: children 
invent locomotor/movement paths to propose to their 
friends, organising autonomously.

Thematic area Storytelling Techniques 

Age, timing, group size 
3-5 years old, half a day, 4-5 

children

Skills & Competencies

Speaking & Listening: Debate 

and discuss with other children or 

adults, being able to sustain one’s 

personal ideas; Tell and invent 

stories, giving explanations, 

and using language to plan 

activities and define the rules; 

Experience one’s personal body 

and motor skills.; Emotions and 

relationships - playing with others 

in a constructive and creative way

Resources required

Unstructured materials (recycled 

materials of different shapes and 

sizes)
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Recipes

Overview:
Maths and Science

This activity will allow children to prepare recipes 

chosen by them using the following steps:

• Prepare the list of ingredients

• Go to the supermarket to buy the food

• Make the recipe 

• “Rewrite” the recipe creating a book with visual 

sequences.

How to do the activity
Firstly, choose a recipe. If the recipe is linked to the 
children’s personal experiences (at school or at home) 
it becomes more motivating as it stimulates their 
emotions. 

Once the recipe has been chosen, the children and 
the teacher prepare the grocery list using words and 
images.

A group of children, together with the teacher, go to 
the supermarket. There they learn to find the food the 
recipe requires and ask for what they need.

Back at school, the children follow the steps of the recipe 
measuring out each food item, comparing quantities 
and finding the right proportions among the ingredients.

After the measurement stage, there is a manual part: 
the children learn to blend, to knead, to cut, etc.

The children start reflecting on the amount of time 
required to cook different types of food.

Finally, the children are asked to reconstruct the steps 
of the recipe by placing the different visual sequences in 
the right order. In this way they recall their experiences 
in a logical way and they keep it in their memory.

Extension
Since the recipes are linked to the children’s personal 
experiences, they can stimulate the invention of stories.

For example, in our case, the recipe of “Bensone” was 
chosen because during the school’s Carnival party the 
children watched a show about local Carnival characters 
who told a story about “Bensone”, which is a typical 
cake of our city. 

Every recipe has in itself a story, and from each recipe 
a new story can start.

Thematic area Text and Images

Age, timing, group size 
5 years old,over a period of 1-3 

months, 4-5 children

Skills & Competencies

Speaking, Listening, Reading, 

Writing; Memory and reporting 

back experiences; Negotiate and 

mediate with different points of 

view; Recognise and follow visual 

sequences; Compare quantity 

and quality of different materials

Evaluate the results and make 

hypotheses about modifications

Resources required

Food; kitchen equipment; 

Sequences of images; Notebook 

to take notes
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Dub My Voice!

Overview:
This activity consists of creating a spoken audio 

track for a short film/clip which does not contain any 

dialogue or words within the original version.

The students, through their previous knowledge and 

creativity, will invent a script and create a spoken 

audio track for the short film.

Our 5th grade students mainly used it to reflect 

on different important values that are vital to their  

students’ life.

The activity can also be employed in other subjects 

like Natural or Social Science, creating spoken 

audio tracks/voice overs for different kinds of 

documentaries.

How to do the activity
This activity follows three steps:

1. Once the students are arranged in pairs or threes, 
they have to watch a mute short film /clip (proposed by 
the teacher / chosen by themselves) that only contains 
background music. The first time students watch it, 
they should not talk to each other or discuss the film. 
The following times, they will start brainstorming and 
discussing their plot/script.

2.  After watching the short film a few times, students 
will write the script. They are then also given extra time 
to check their script’s grammar and spelling. Once the 
students have completed this stage of the task the 
teacher will check the script.

Once the scripts have been checked by the students 
and the teacher it is time to record the audio.

3. Firstly, students have to turn on the recorder (we 
use the recorder that is incorporated in all the school 
computers) and immediately, they play the short film/
clip (on YouTube or some other online site).  Students 
then read the script while watching the film and time 
their spoken audio script with what is happening in the 
short film).

After recording their script, the short film and the 
recorded audio track are played at the same time . It is 
then time to show the work to the whole class and to all 
enjoy the results together!

Extension
They can do a similar activity at home with the help of 
parents, friends.

Thematic area Text and Images; Storytelling

Age, timing, group size 

10-11 years old, 2 sessions of 

45 mins each, group size can be 

adapted to the needs, but it is 

advisable to work in pairs or threes

Skills & Competencies

Higher Order Thinking skills: 

Remember-Understand-Apply-

Analyse-Evaluate-Create.

Moreover, while doing the task, 

linguistic, socio-cultural and 

technological competences are 

developed

Resources required

Computers with internet 

connection; Headphones with 

microphone; Recording software
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The animal fact

Overview:
The Animal Fact is a project that is developed 

individually.  The teacher explains general information 

about animals and the students fill in the worksheets. 

These worksheets guide them as to what they have 

to search for and what they have to write and speak 

about. Each student creates an attractive poster 

which is presented to the rest of the class together 

with an oral presentation explaining a vertebrate and 

an invertebrate animal chosen by the student.

How to do the activity
The project The Animal Fact is based on the following: 

During a period of two weeks students work on these 
steps:

1. Listen to the teacher’s introduction and general 
information about animals.

2. Look at the assessment criteria and understand the 
different evaluation criteria.

3. Choose a vertebrate and an invertebrate.

4. Look for information through books and the Internet 
about the animals they have chosen.

5. Fill in the two worksheets (vertebrate and 
invertebrate) answering aspects like: description, 
nutrition, reproduction, respiration, interesting facts 
and include a picture of each.

6. Prepare the poster and oral presentation.

7. Present the animal facts to the rest of the students.

Extension
Students can compare work with other classes. Posters 
were hung up around school in order to give the rest 
of the students the opportunity to read about the 50 
different animals.

Thematic area Text and Images

Age, timing, group size 

10-11 years old, Three week 

project: 12 sessions. 8 sessions 

are for the elaboration of the 

project (collecting pictures, 

information and creating the 

poster) and the last week is for the 

individual presentations.

Whole class

Skills & Competencies

Listening, speaking, reading, 

writing and interaction. A variety 

of competences; linguistic, 

mathematical, interaction with 

the physical world, social and 

civic, artistic, learning to learn and 

autonomy and personal initiative.

Resources required

Posters, booklet, worksheet, 

computers, internet, classroom 

materials and pictures.
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My favourite planet

Overview:
The aim of this activity is for the children to practice 

their speaking, listening, reading and writing skills. 

The children make a presentation to another class 

on their favourite planet.

How to do the activity
In groups, children spend some time researching the 
solar system, gathering factual information and key 
vocabulary on the different planets. 

Each group verbally explains to the rest of the class 
which is their favourite planet and why.  Difficult words 
are written up on the board so that the  children can 
copy them.  

In their groups, the children then start to write sentences 
about their planets. 

They then draw and colour their favourite planet using 
different materials.

In groups, the children do a presentation on their 
favourite planet to children in a younger class.  They 
read out what they have written and show them their  
art work.

Following the presentation, the children receive a 
certificate of completion for their efforts in reading and 
writing in a foreign language.

Extension
The corridors of the school can be turned into a museum 
where the children act as museum  guides and present 
their work to other children in the school.

Thematic area Text and Images

Age, timing, group size 
9-10 years old, 1-2 hours, whole 

class

Skills & Competencies
Speaking, Listening, Reading, 

Writing; 

Resources required

Notebooks; Materials to draw and 

colour (crayons, markers, cloths, 

cotton wool...); Internet
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Our group story

Overview:
Children create their own group story following a set 

of key questions.

How to do the activity
Children sit on their chairs or on the carpet area and 
the teacher asks them to create a story by answering 
the following questions: WHO, WHEN, WHERE, HOW. 
While the teacher asks for  contributions for each part 
of the story, he/she will draw on the board. The teacher 
starts the story by saying.....

Once upon a time, there was a.....(ask children to say a 
word containing a specific sound...)

At the end you will have a map on the board with 
drawings of the words that they have learnt. You can 
keep the map as a class display. You can also review 
the story everyday and help children with memorisation.

Extension
With older students, we can ask them to copy or create 
a new story on their notebooks, and they can also write 
the words.

Thematic area Storytelling

Age, timing, group size 
3, 4 and 5 years old; 20-30 mins, 

whole class

Skills & Competencies
Speaking, Listening, Reading, 

Writing; 

Resources required Chalk, Board
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Visual survey

Overview:
The children create a large Tally Chart and a Bar 
Chart showing the numerical answers to the specific 
question of “What is your favourite day of the week.?” 

The children are shown these two different methods 
of representing the data but the teacher also makes 
the children aware that there are other ways to 
represent the results. 

How to do the activity
Tell the children we are going to do a survey on their 
favourite day of the week. 

Write the topic title on the decorative paper 

List the days of the week (use the flashcards) and ask 
the children “What is your favourite day of the week? “

Record the responses by using tally marks for each 
day of the week according to the answers given by the 
children. 

Ask the children different questions related to the 
number of tally marks so that they start to learn to read 
and understand the data. 

Present another way of registering data: Bar Chart

The teacher draws the bar chart on the decorative 
paper alongside the tally chart and explains how it 
works: what to arrange in vertical, what to arrange in 
horizontal, division lines,… 

Give each child a sticker to fix on to the column belonging 
to their favourite day. It is very important that they place 
their sticker on the day of the week that they originally 
chose as their favourite when doing the tally register. 

Ask the children different questions related to the bar 
chart so that they start to learn to read and understand 
the data. 

Extension
List new topics that could be used for a visual survey. 

Help the children realise that not everything could be 
registered and that sometimes things may need to be 
grouped e.g. Food groups instead of food. 

Present other ways of registering survey results  such 
as horizontal bar charts and pictograms. 

Thematic area Text & images

Age, timing, group size 
6-7 years old; 2-4 lessons of 1 

hour each; whole class.

Skills & Competencies

Speaking and Listening; Reading 

and Writing; Identify mathematical 

models that contain numerical 

statements of everyday situations: 

Read data about things observed; 

Differentiate between quantity and 

rank: Solve simple questions about 

the final statistic picture. 

Resources required

Mural area ; A large sheet/sheets 

of decorative paper;  Markers, 

glue; Days of the week flashcards; 

Coloured paper; Stickers to 

register the answers for this 

activity. 
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Conclusion
The survey aimed to involve a sample of children 
across all of the partners’ schools. Specifically, the 
involvement of children occurred either through 
staff interviewing and observing children or through 
children being researchers themselves.

A total of 573 children aged between 3 and 11 were 
involved.

The survey revealed that the use of visuals was 
essential in everyday teaching and learning and that 
both staff and pupils felt that such use increased 
understanding of concrete and abstract concepts.  

They also noted that visuals played an important role 
in the education of children with special needs and 
disabilities.

The research also showed a high level of engagement 
within lessons due to the use of visuals and in 
particular when the children could touch and feel 
materials. 

The visuals supported autonomy with younger 
children especially when they weren’t able to read 
yet.  

The children were happy when their learning was 
supported by a wide range of tools and expressed a 
preference for working collaboratively.

The survey also revealed that there was little the 
children would change about the lessons observed. 
In fact, they were happy with the tools used and  that 
they liked to be challenged.

The survey led to the selection by the pupils of 20 
activities they considered the best.
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