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In response to the increased importance 
being placed on developing innovative 
ways to ensure that all children can 
communicate and express themselves, the 
VITAL project aims to explore creative ways 
of using visual literacy in teaching in early 
years and progressing through primary 
education. 

There is a clear understanding of visual 
literacy as part of a comprehensive 
communication education (at all levels), 
therefore, our project has been designed 
to support these goals and through a 
collaborative staff development approach  
it has specified the following aims:

• to address the challenge to increase 
key competences for children in order 
for them to fully participate in and 
contribute to society, by developing 
a robust and tangible methodology 
that employs methods to support 
development of basic skills through the 
use of visual communication/literacy 
techniques

• to equip teaching and non-
teaching staff with a range of 
skills, key principles and relevant 
methodologies to integrate and support 
communication through the use of 
visual literacy techniques and tools

• to develop a set of training materials 
and best practice teaching activities 
which will support a wide range of 
settings across Europe and support 
integration of those coming from 
disadvantaged backgrounds.

Primary focus

The project ultimately aims to develop applicable 
and teachable skills and materials which build 
on sound principles of visual communication 
and literacy. Specifically, it focuses on the use of 
storytelling, digital narrative techniques, the use 
of art and media and the outdoors to develop 
creative strategies for integrating all children 
especially those coming from a disadvantaged 
background in education (including migrants 
and refugees).

Methodology

The training materials are a result of a series of 
thematic joint staff training sessions that have 
been designed to promote and demonstrate the 
active collaboration of teaching practice within a 
European context.  

Staff were engaged in a number of training 
events based on the principle of  ‘knowledge 
transfer’. These training events took place in 
the UK, Poland, Spain and Italy with around 80 
project staff initially trained. 

The transnational training sessions were the 
starting point for developing specific knowledge 
and skills.  The staff would then cascade the 
newly acquired skills and knowledge to other 
staff in schools incorporating new methods, with 
pupils actively involved in developing work, to 
share and showcase with their peers across the 
project countries.

Each joint staff training session would then lead 
to the development of a training module which 
would be part of this training package. 
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Training Package

This training package has been produced to 
provide educators with a range of insights into 
the methodology used by the team and provides 
a set of tools to use in the delivery of some or all 
of the project elements.

The training package is structured around the 
four thematic joint staff training sessions:

• Text and Images 
• Storytelling techniques 
• Use of comics and film making
• The world around us: sounds and colours 

outdoors 

The format of this training package has been 
designed to provide an easy step-by-step guide 
for educators to equip them with a range of 
exciting tools to then use with pupils of differing 
ages and backgrounds.

This resource can be easily adapted by educators 
and trainers to suit a wide range of learning 
contexts and needs, and it can be delivered 
according to a timeframe that best suits them.
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Introduction
The first training module focuses on 
developing literacy through visual 
narrative, in particular considering the use 
of text and images to convey meaning. 

This first section introduces staff to the core 
principles of visual communications which 
are an integral part of the understanding of 
all the other modules.

Pictures, photos, sketches, icons, etc. are 
powerful learning tools as visual clues 
support the retrieving and remembering of 
information more than the written word.  

The large part of our sensory cortex is 
geared to vision. In fact, we can consider 
our brain as an image processor. 

It is therefore, essential that educators 
develop their ability to use powerful 
imagery to enhance learning.

The aim of this module is to develop an 
understanding of how images and text 
can be used in combination to maximize 
learning.

Topics:

• creating a visual diary
• key visual communication principles 
• key photography principles
• use of print making techniques 

Divide the participants into small groups and ask 
them to discuss:

• What is a visual diary?

Collect feedback and if required, incorporate the 
following:

What is it?

• It is a recording tool, similar to a note book
• However, it joins words and images 

together to create a visually rich and more 
memorable record

Show the participants an example of a visual 
diary and ask them the following questions:

• What is going on in the sample diary?
• What can you see in the diary that makes 

you think that? 
• Whose diary is it and why do you think that?

Show a second example of a diary and discuss as 
above.

Activity 1

New Century Schoolbook bold 72 pt stroke white 1.2

Creating a visual diary
Defining communication

‘the imparting or exchanging of information by 
speaking, writing, or using some other medium’

The concept of combining words and images 
as a means of communication is certainly not a 
new one. However, it is necessary to consider that 
cultural elements may form part of an agreed 
understanding..

Activity 2

Topic 1
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Share your own context with group members. 

Collectively create a visual mind map as a 
way of visually recording your group’s thoughts 
and ideas, utilising the template provided as 
Appendix 1.

The mind map example below is provided to 
assist you in structuring your responses and 
presenting them in an engaging manner.

You may wish to compare the answers from the 
participants with the following example:

The idea of introducing a visual diary has many 
benefits and has been used successfully in many 
schools and learning environments.  

The use of the diary can support deficiencies in 
written or spoken languages and can support 
learners’ confidence in their communication skills.

Key elements of a visual diary 

Particular emphasis should be placed on the 
following elements, each of which contribute to 
an effective visual diary.

• type of images: drawings & sketches, 
photographs, printed material, even small 
objects can be used

• communication created through the use of 
imagery

• balance between images and text (leaning 
towards images)

• using plain paper rather than lined

It is important to assure participants that they 
own the visual diary and that they have a lot of 
control in determining its form and construction.

Ask the participants to create individually a 
visual record of an event such as their journey to 
the training venue, their past weekend activities, 
a special occasion, etc.  You may wish to allocate 
10 mins for this activity and 10 mins for feedback 
and review of some of the diaries created.

• sketchbook (plain pages)
• pencil and a pen
• coloured pencils or similar
• glue
• scissors
• eraser
• pencil sharpener.

Ask the participants to discuss the following 
within their group: 

• What advantages do you think a visual 
diary could have in your teaching 
context(s)?

Activity 3

Materials

Activity 4

Notes for trainers
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Topic 2

Key visual communication 
principles
2.1 Visual narrative

Defining visual narrative

Divide the participants into small groups and ask 
them to discuss:

• What is visual narrative? 

Collect feedback and incorporate the following:

• A ‘narrative’ can be defined as ‘a spoken or 
written account of connected events’ and a  
‘visual narrative’ can therefore be defined as  
‘an account of connected events presented 
through visual media (images)’.

• Some visual narratives are constructed 
purely from images, static or moving, 
however, the majority of forms that we term 
visual narrative often combine images with 
written or spoken language.

Ask the participants:

• What types/forms of visual narrative can you 
think of?

NOTE: Use the mind map tool for this exercise

Collect feedback and incorporate the following if 
required:

• Comic books
• Picture books (often children’s story books)
• Graphic novels
• Comic strips (different to comic books)
• Info (or information) graphics
• Animation
• Video games (narrative based)
• Photographic series’
• Narrative art
• Visual instructions

Ask the participants to think about any common 
elements that the above may or may not share 
and discuss.

• notebook 
• pencil or pen
• mind map template (or similar)

Activity 1

Activity 2

Activity 3

Materials
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2.2 Visual sequencing
Most forms of visual narrative follow a ‘timeline’ 
where key narrative events follow a logical order.  
The learners need to understand that certain 
actions need to happen before or after others. 
This is also referred to as ‘logical sequencing’.

The trainer chooses an example of visual 
sequencing or can create their own (ideally 
between four and eight images with no words). 
The images need to be cut up into individual 
cards, shuffled and then handed to the 
participants in small groups or individually.

Ask the participants to put the cards into the right 
order following the logic of the visual narrative. 

When the participants have completed the task, 
ask them to explain why they have put the cards 
into that particular order.  Discuss the results with 
the group.  Did they all have the same results? 

Notes for discussion:

• small details can give vital clues
• look for a new piece of information in each 

frame 
• zooming in or out can give emphasis or focus 

on a particular or critical action
• look for motion lines
• look for continuity

Repeat this task with different sequences to 
further practice the concept of ordering elements 
within a logical narrative.

• A series of images showing visual 
sequencing. 

This activity can be done using cards or with 
pictures uploaded onto a tablet/ipad using a 
Comic book maker ( i.e Comic Life for ipads).

Activity 1

Activity 4

Materials

Ask the participants to decide, in small groups, 
on a message that they wish to communicate 
using a digital photography device (iPad, tablet, 
phone, camera, etc.).

They can only present 1 photo (no text to be 
included) that communicates the message.

Ask each group to share their photo with the 
other groups asking them to decipher the 
meaning.

Discuss any elements that worked well to 
communicate the message as well as any 
possible improvements.



2.3 Visual signifiers
Visual signifiers are literally signs that tell us 
something.  Often the meaning of a sign is 
based on an ‘agreement’ by the audience, so 
for example if a picture of a smiling face means 
happiness to the audience then that image will 
convey the intended message.  

However, be aware that the meaning of 
something in one country can be completely 
different in another country.  

Visual signs

There are three types of signs that are commonly 
used. Icon, Symbol, Index. 

Iconic signifiers:  a visual sign that looks like 
what it represents. Road signs such as an image 
of Children Crossing tells us that there is a school 
nearby, an aeroplane sign indicates an airport 
or the route to the airport. The folder icon on the 
computer looks like a folder.

Symbolic signifiers: a visual sign that doesn’t look 
like what it represents.  You need to have already 
learnt the meaning of the sign. Images such as a 
white dove meaning peace, a red rose meaning 
love/ romance are good examples.  

Indexical signifiers: these refer to something 
which is not in view, for example if we see a 
chalk mark on the floor in the shape of a body 
it is an indexical sign of a murder even though 
we cannot see the body.  A steaming kettle in 
an empty kitchen signifies that somebody has 
recently been in the room even though they are 
not there now. The key is that there is a ‘causal’ 
link between the indexical sign and the thing(s) 
that it represents. 
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Ask the participants to draw a series of visual 
signifiers to represent:

• Travel
• Friendship

Discuss your results - similarities and differences.

• sketchbook or drawing paper 
• pencil or pen
• colouring pencils or similar

Activity 1

Materials
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2.4 Staging
Staging is a simple idea based around the 
concept of creating clear shapes and details in 
order to avoid misinterpretation.  For example, if 
you wanted to show a sketch depicting an elderly 
person walking you would get a much clearer 
message if you drew them side- on, as opposed 
to from the front, so that you could emphasize a 
stooped back, a walking stick etc.  

Another example would be of a person with a 
fishing rod pulling a fish out of the water. If this 
image is drawn side-on you get a clear image of 
what the person is doing but if it is drawn from 
the front many of the details could get lost. 

Staging is often seen in cartoons where simple 
unique and distinctive features enable us to 
identify the characters even if they are portrayed 
as silhouettes.

There are 3 dominant rules of staging:

• try to avoid too many overlapping lines  
• don’t create busy backgrounds unless 

absolutely necessary
• think of your image elements as silhouettes or 

outline shapes (drawings and photographs)

Ask the participants to draw an old lady, sitting 
down and drinking a cup of tea, applying the 
principles of staging.  

Ask them to discuss the benefits of using staging 
and to think of three different actions that would 
benefit from using this technique.

• Examples of staging (these can be taken 
from cartoons or just simply illustrated by the 
trainer on a board/flipchart etc), 

• sketchbook or paper, pencils, pens

2.5 Character
Character is often pivotal to the success or failure 
of a visual narrative.  Making the correct choices 
can reinforce your communication.  

Character types such as a hero, villain, princess 
etc. all conjure up images in our minds.  

Ask the participants to discuss these archetypal 
characters – how do they think they should look? 

Character components: 

• Physicality (age, gender, build etc.)
• Clothing and props
• Performance - body language, expressions, 

speech

Ask the participants to draw two male characters 
- one old and one young.  

Ask them to do the same activity with two female 
characters - one old and one young. 

The drawings should be simple but should 
include signifiers to show gender and age.  

Ask them to discuss the drawings and to make 
a list of the different visual signifiers that show 
gender and age. 

(Signifiers for younger characters will include 
items such as a mobile phone, baseball cap, 
trainers, jeans, skateboard, rucksack, hairstyles 
such as ponytails, spikey hair etc.  Older 
characters will include a walking stick, stooped 
posture, slippers, wrinkles, no hair/grey hair, 
shawl/blanket)

• sketchbook or drawing paper 
• pencil or pen
• colouring pencils or similarMaterials

Activity 1

Materials



2.6 Body language
Body language is a component which is very 
important in character presentation and 
communication.  It includes posture (aggressive/
defensive), gesture, gaze (eye contact), proximity 
(how close characters stand together), orientation 
(such as the direction of bodies and the position 
of feet and hands) and bodily contact.  While 
body language can be studied from books or 
photographs we do all have an awareness 
of it and can decode not only the basic body 
language signs but also many of the more 
subtle ones too.  Be aware that body language 
can vary according to different countries and 
cultures.  

When creating character driven visual narratives, 
a little bit of “acting” can go a long way. 
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In small groups and using a digital photography 
device (iPad, tablet, phone, camera, etc.) ask the 
participants to take a photo to display each of 
the following: 

1. surprise
2. fear
3. disgust
4. timidity
5. happiness
6. sadness

Ask the participants to present their photos to 
the other groups who have to identify the body 
language depicted in each photo.  If appropriate 
to the group, this activity can be extended to 
include other visual signifiers related to character.

• a digital photography device (iPad, tablet, 
phone, camera, etc.).

Activity 1

Materials
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Key photography principles
Think about light

A photograph is created by capturing reflected 
light.  In general, the better the light source the 
better the photograph.  Try and use natural light 
or the best light source for the situation you are 
creating. A natural light source that comes from 
behind the camera and falls on the subject is 
normally the best option.

Most tablets and mobile phone cameras let you 
set (and lock) the exposure (touch area of screen 
to change exposure) allowing some flexibility 
with your light source.

Composition

While there are many principles supporting 
image composition, we can take five easily 
applied principles to improve our photography 
from the outset. The following principles should 
be applied when appropriate and ignored when 
alternative approaches create a more effective 
communication.

1.The rule of thirds

Imagine a 9 sector grid placed over the image 
you wish to capture.  Position key focal points 
at the grid intersection points OR along the lines 
of the grid. The rule of thirds can be applied to 
great effect when shooting both landscape and 
portrait format photographs.

2. Horizons above or below centre  

Avoid positioning horizon lines sitting in the centre 
of the image. Positioning the horizon line above 
or below the centre of the image can usually 
emphasise either the sky or the land, depending 
on which provides the greater spectacle.

3. Simplify the scene

Look for things you may not want in your 
photograph, such as plug sockets, litter, discarded 
shoes. A short visual examination of all of the 
elements that will end in your photograph, before 
taking the picture, can save a lot of effort and/
or disappointment. If an obtrusive object cannot 
be physically moved, think about moving your 
subject to a different position.

4. Move into the frame

If someone/something is moving or engaged 
in an action, leave more space in front of the 
object rather than behind. It is more pleasing to 
see someone or something moving into space in 
front, rather than leaving space behind. In many 
cases this will show a person or animal moving 
towards a situation. 

Topic 3



• Examples of images showing different 
photographic techniques

• notebook or paper
• pens, pencils

Divide the participants into small groups and 
using a tablet, ask them to photograph a 
short visual sequence, acted out by the group, 
depicting ‘a theft’.  

Tell them that they need to show a logical 
progression of information without using words.  
They can take a maximum of 6 frames (images). 

Before they start to take the photographs, give the 
participants a Storyboard template (or get them 
to fold an A4 sheet of paper into 6 squares) and 
ask them to plan each of their 6 photos.   

(Participants should be looking to create logical 
narrative sequences using the principles of 
photography and include, where appropriate, 
other elements learnt such as visual signifiers, 
staging, body language etc.) 

Ask the participants to present their results to the 
other groups.  Use the following questions as a 
point of discussion: 

• Is the story of the theft easy to understand? 
• Are there any areas/photos that are not 

clear? 
• Do the photos follow a logical sequence? 
• Are there any areas that could be improved? 
• If so, in what way? 

• a tablet or phone with camera
• a Storyboard template or an A4 sheet of 

paper folded into 6 squares
• pens and/or pencils

 

Materials

5. Orient to the subject

Consider the basic 
shape of your 
subject, determining 
whether it would 
be best presented 
as a tall (portrait) 
image or as a wide 
(landscape) image. 
Your decision should 
be based on what the 
image is intended to 
communicate.

The trainer needs to find examples of 
photographs that depict different techniques 
- such as close up shots, wide-angle shots - to 
convey a message.  

Show the participants the different photographs 
and ask them to discuss what technique was 
used, why it was used and if it is suitable.  (for 
example, a close up shot of basket weaving 
to show how it is done, a wide angle shot to 
show the scale or relation of a character to the 
surroundings). 

13

Activity 1

Activity 2

Materials
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Introduction
The second training module focuses on 
developing literacy through the use of 
storytelling techniques.

Story making has been found to be a 
powerful strategy to help children, especially 
those who struggle with literacy, to gain 
success. It can also help those for whom 
English is an additional language as it 
enables them to build on their knowledge of 
storytelling in their first language and supports 
the development of an additional language. 
Pupils develop a world of images that can be 
drawn upon to create new stories.

Story making can be taught most effectively 
through a multi-sensory approach, using 
actions to make the tales memorable. 
Visual reminders such as story maps are 
useful as is the use of puppets, role play, hot 
seating and drama.

Through storytelling, children are able to 
internalise:

• big patterns to revisit themes such as 
quests/journey stories, basic plots that 
act as blue prints for story making

• building blocks of narrative structure 
such as, common characters, settings, 
events, etc. 

• syntactical patterns – the flow of 
sentences 

• vocabulary – connectives that link and 
structure narrative e.g. ‘Once upon a 
time…’

Some storytelling techniques are designed 
to help children to become careful listeners 
and concentrate on any given topic.

If children struggle to listen carefully, they 
will miss out on important interactions both 
inside and outside of the classroom.

It is useful to encourage them to listen to 
each other in a more active way. Learning 
to listen to each other more carefully can 
build their ability and confidence in real-life 
situations, in which they will need to focus 
on both listening and speaking. 

Topics:

• use of story/text maps 
• use of drama for story telling
• use of random words and images to 

create stories
• completing incomplete stories

Use of story/text maps
For this topic a teaching approach called ‘Talk 
For Writing’ is used. 

Talk for Writing is powerful because it enables 
children to imitate the language they need for 
a particular topic orally before reading and 
analysing it and then writing their own version. 

Talk for Writing is an approach developed by 
Pie Corbett and supported by Julia Strong.  It is 
powerful because it is based on the principles of 
how children learn. 

In the session we focus on the Imitation part of the 
process outlined by Pie Corbett. 

The story is supported visually by a story map 
and physical movements to help the children 
recall the story. In this way the children hear the 
text, say it for themselves and enjoy it before 
seeing it written down.

Topic 1



As the teacher tells the story, another member 
of staff draws key events pictorially (on a flip 
chart or board) to provide a visual aid to the story 
-telling. This is the basis of a story map used as 
a visual support in oral story- telling. In addition 
to this, the story listeners are invited to contribute 
actions that act as a visual aid for key words eg. 
run would have the physical action of the arms 
moving side to side as if running. 

The audience, in groups, are then invited to 
pick a traditional text or rhyme and draw their 
own story map with actions. This activity helps 
consolidate the process of story maps. 

• sketchbook or drawing paper 
• pencil or pen
• colouring pencils or similar
•  story bag containing relevant props
• story hat and cape

Teachers may wish to adapt the subject matter in 
relation to the age range.

Story maps

The trainer explains to the audience the use of  
story capes and hats. We actively encourage 
children to wear story capes and hats to set the 
scene for storytelling.  

In this instance, the trainer demonstrates the use 
of them during the session as follows:

The teacher leading the session puts on a story 
hat and then the cape. 

Setting the scene for storytelling can also include 
introducing props that give clues to the story 
session. These props are made available in a 
story bag to help set the scene. 

The story bag for a story of ‘The Gingerbread 
Man’, for example, includes characters from the 
story, in the form of small word animals, and real 
gingerbread men biscuits for the group to eat. As 
each item is taken from the story bag the group are 
invited to predict what the story content may be. 

15

Activity 1

Materials

Notes for trainers
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Use of drama for story telling
Storytelling and drama share a number of 
features which make it natural to integrate them 
during lessons. Both build on children’s innate 
capacity for fantasy and imaginative play, and 
even very young children can differentiate 
between the conventions of a story or drama and 
real life. 

Through stories and drama, children develop 
understanding of themselves and the world 
around them. The distance afforded by 
characters and events which are not real also 
helps children to explore significant issues which 
are relevant to their daily lives, in a way that is 
safe and enjoyable.

In storytelling and drama, the usual norms of time, 
place and identity are temporarily suspended as, 
for example, in a story which spans a hundred 
years yet takes three minutes to tell, or a drama 
activity which transforms the classroom into a 
‘jungle’ and all the children in it to ‘hungry lions’. 
Storytelling and drama are above all shared, 
communal classroom events which engage 
children’s interest, attention and imagination 
and develop their language skills in a holistic 
way. They also appeal to children with different 
intelligences and learning styles and provide a 
framework for fostering social skills and attitudes, 
such as active listening, collaborating, turn taking 
and respect for others, in a positive way.

This activity is based on the work of Vivian Gussin 
Paley’s “Helicopter Stories’.

The teacher creates a square “stage” area on the 
classroom floor using masking tape.  The children 
then sit on the floor around the “stage” and are 
told that the stage is the performance area. 

The teacher invites a child on to the stage to be 
the storyteller.  (Ask the child to imagine they are 
stepping upwards on to the stage).  The child sits 
on the ‘stage’ and begins to tell a story orally.  At 
the same time the teacher scribes word for word, 
in an A5 notebook, the story the child is telling. 
As they scribe they also read aloud what they 
have written to ensure the story teller is happy 
with their account. The story cannot be any 
longer than the A5 piece of paper. At the end of 
the story telling the teacher reads out the whole 
story and asks the story teller if they are happy 
with the story and if they would like to adapt or 
change any elements of the story. The teacher 
makes any necessary adjustments at this point. 

Drama time!

Following the end of the story telling session 
the story teller chooses the role of one of the 
characters/elements from their story.  The teacher 
then retells the whole story and invites the class 
members  to act out the various parts as the 
story unfolds e.g. the wind, a crashing wave or 
a person lost in the woods. The children should 
be encouraged to join in as they please. You 
are only limited by the imagination of the group 
and confidence levels. The ‘actors’ are to perform 
within the confines of the stage area and should 
be reminded to step up on to the stage. 

The story is concluded with a clap from the 
audience and a bow from the performers. The 
stories are collected in a special book for repeat 
performances and to record and value the 
spoken story telling of each member of the class 
or group. 

Activity 1Topic 2
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• sketchbook or drawing paper 
• pencil or pen
• suitable space to create a ‘stage area’ in 

which to enact the stories

Trainers may wish to discuss with the audience 
how children’s individual needs and abilities 
differ to ensure the children feel comfortable 
when telling stories as well as acting out.

Use of random words and images 
to create stories

Split the participants into groups ( 4-5 per group). 
Each group throws a picture dice 3 times and 
either draws, writes down or remembers their 3 
images. 

Explain that the aim of the activity is to create 
a story that must include the 3 images from the 
dice plus a further 3 pictures. 

Give each group an iPad/tablet as they need to 
take 6 photos to the create their story.

Ask the groups to go outside to get some 
inspiration. They may use images of nature, 
people or whatever they find useful for their story 
but the story must contain the 3 images that they 
rolled on the dice. 

When they have finished the task, the groups 
return to the training venue and each group 
presents their photo story to the rest of the 
participants. 

The groups can act out their story, using different 
voices and miming. 

Ask participants to discuss the technique and to 
feedback on their impressions and on how this 
activity can support literacy development within 
their context.

• iPads
• a large picture dice

Materials

Notes for trainers

Topic 3

Materials

Activity 1

box car

witch
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Completing incomplete stories

Split the participants into groups or 4/5.  Each 
group receives a worksheet with a 6 to 9 element 
picture story. The story is in the correct order but 
one picture is missing (one box is empty). 

Ask  each group to think about the story and ask 
them to imagine and discuss what may have 
happened in the part of the story in the blank 
space. 

Tell them that the story has to make sense and 
they can’t change the other pictures. 

When each group has decided on the missing 
story element, ask them to draw a picture to 
represent it so that the story is complete. 

When the stories are ready, ask each group to tell 
their story to the other participants.  If the story 
allows, ask the participants to perform the story 
by using a combination of voices imitating the 
characters of the story and miming.  

Ask the group to retell the story, while pointing to 
the pictures, and the rest of the participants can 
join in with the movements/voices at the same 
time.

• an age and level appropriate story
• 6-9 illustrations for the story (one will be 

removed)
• pencil or pen
• colouring pencils or similar

There is a simplified version of this activity for 
younger children where each group receives an 
envelope.  

Each envelope contains 6 pictures, 4 of these 
follow a story, however 2 pictures do not fit the 
story line.

The participants need to talk about what they 
think the story is about and then identify the 2 
false pictures. 

Then, they tell the story to the whole group.  If the 
story allows, the participants can ‘perform’ using 
a combination of voices imitating the characters 
of the story and miming as well. 

The group can retell the story again and the 
rest of the participants can join in with the 
movements/voices at the same time. 

This alternative activity requires a set of 
envelopes that contain 6 images,4 of which 
relate to the story and 2 that do not.

Activity 1

Materials

Notes for trainersTopic 4
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Ask the participants to sit in a big circle and tell 
them that they are going to make up a story 
together. They will each in turn be shown a 
picture and they have to include that in the story. 

Start by saying; “Once upon a time there lived a 
sad king in a big castle...”. Pause the story and 
show the audience a picture card e.g. a knight. 
The trainer asks the participant sitting on their left 
to repeat the beginning of the story and continue 
the story using the picture they have seen and in 
such a way that the story is coherent.

The story continues to build with each participant 
repeating the previous sentence and then adding 
their own new sentence according to the picture 
that is held up by the trainer.  At the end, when 
all the participants have had a turn, the entire 
group attempts to tell the whole story together. 

The trainer can ask the participants if they would 
like to make any changes to the original story 
and discuss any ideas they may have. The 
participants then draw their own version of the 
story. When they finish their drawing, they can 
share their story with others. 

• a set of pictures of people, places, activities 
and objects

Activity 2

Materials
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Introduction
The third training module focuses on 
developing literacy through the use of 
comics and filmmaking techniques.

Storytelling can be a rich experience for 
children. Techniques such as the use of 
films and comics can encourage children 
to work together in developing sequential 
narratives, collaborative skills, analytical 
skills, communication skills, language skills 
both oral and written and much more.

This training module explores the following 
topics:

Topics:

• silent movies
• chroma key (green screen)
• animation apps
• use of sound
• stop motion animation
• use of comics

Silent movies allow a story to be told that can be 
understood by all languages, due to its primary 
use of visual language. 

Show the participants an excerpt from a Charlie 
Chaplin silent movie, maybe a comedy scene.  
Ask them to discuss what they have seen, the use 
of body language and facial expressions and the 
use of music.  

Ask the participants for ideas on how they could 
create their own film clip.  

Look at the different camera angles in the film 
and the effect they have on the story.  Look at 
the use of close ups, medium shots and long 
shots, again using visual representations to 
show this. Ask the participants to think about 
why a particular type of shot has been used, for 
example, a close up shot is often used to show 
emotion. What can a medium shot add in terms 
of conveying emotion? 

Divide the participants into groups to play ‘Guess 
the Emotion’. In turn, one person from each group 
picks a card and has to act out the emotion 
on the card and the rest of the group has to 
guess what is on the card. This activity helps the 
participants to understand the importance of 
facial expressions and body language in telling 
their story. 

• examples of Silent movies
• a set of cards with a different emotion written 

on each one.

Activity 1

Silent movies
Silent movies can be used with children to 
support not only computing skills but also to 
improve their story telling skills. 

The technique involves creating a story line that 
can be expressed using body language and facial 
expressions.  The choice of props and the use of 
camera angles during filming are also important 
considerations during the planning stage. 

Children can also learn about the history of film 
and silent movies and study key actors such 
as Charlie Chaplin and Buster Keaton as good 
examples.

Topic 1

Materials
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• storyboard template (A4 sheet divided into 
6/8 squares)

• pencils
• props
• i-pad or similar
• video editing app (iMovie or similar)
 • sound effects files

Trainers may wish to adapt the subject matter 
in relation to their audience and can decide on 
the format of the storyboard. For example, an A4 
sheet of paper divided into 6 or 8 squares, which 
will each depict part of the story. 

Divide the participants into groups.  Give each 
group a storyboard and a selection of props to 
help them generate ideas.

The groups then start to plan a story using visual 
sketches on the storyboard to portray their ideas.  
They have to take into account how many 
people there are in the group when planning 
their story and have to agree on the role that 
each member will take, for example, who will be 
acting in the film, who will be using the i-pad, if 
they need any other props, what other roles are 
necessary etc?   They have to decide upon their 
camera angles to support the story and show this 
on the storyboard. 

Each group is given an i-pad to film their story.  
They have to decide on a suitable setting that 
will enhance their story.  This could involve using 
other areas within the training venue or going 
outside to film. 

Once the filming is completed the next stage is to 
edit the film. iMovie is an app that is particularly 
suitable for this task.

The trainer at this stage should incorporate 
a short session demonstrating the different 
processes and stages of editing and importing, 
allowing participants to try these out.

Ask the groups to work on the editing process for 
their film, adding sounds/music as required. 

Once the films are completed ask each group to 
present their film to the others. 

Discuss the films and refer to successes and any 
possible improvements.  Talk about how they 
could be adapted to different age ranges and the 
types of props that could be used to suit different 
curricula. 

Notes for trainers

Materials
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When all the groups have completed their 
presentations, play each video to the other 
participants.  Discuss the results. 

• green screen stage or wall
• paper and pencils 
• tablet device or smartphone with any of the 

following Apps:  

 - iOS: Amerigo and Green Screen
 - Android: Keepvid and Kinemaster.

 

Trainers may wish to adapt the subject matter in 
relation to their audience. 

Chroma keying (green screen)
Chroma keying or Chroma key compositing 
is a technique used in film, video and stills 
photography to replace part of an image with 
a new image.  This is most commonly used to 
replace a coloured background with a different 
setting. 

The most common colour used in chroma keying 
is a very pure green.  The ‘green screen’ can 
be created by using a large cloth or by using a 
specialist paint to paint a wall. 

Ask the participants to watch the TV news and 
video clip: Chroma key example

Ask them to think about and discuss different 
possible green screen activities. These could 
include activities such as puppet shows, photo 
editing, choreography based on a video clip or 
silent movies.

Divide the participants into groups and tell 
them that they are going to create their own 
presentations using the green screen.  Ask them 
to think about ideas to describe their country, city 
and school. Then, using these ideas, ask them to 
create a written script to use in their presentation.

Tell the participants to download pictures or 
videos appropriate to the subject matter.  These 
will be used for the background. 

When the written script is ready, ask the 
participants to make a video recording using 
their script and film it using the green screen as a 
background. 

Finally, ask the participants to open the App 
(see details of suggested Apps in the ‘Materials’ 
section) and insert the video of their script plus 
the images that have been selected for the 
background.

 

Topic 2

Activity 1

Materials

Notes for trainers



Animation apps
While there are many dedicated animations 
available, a creative animated movie can be 
made very easily using a particular app called 
Toontastic 3D.

‘Toontastic 3D is a playful storytelling app 
that scaffolds the creative writing process and 
empowers users to create their own animated 
cartoons.’

The technique permits learners to create short 
stories, classic stories and also science reports 
which include their own recorded sound track.

Ask the participants to watch this clip.  It 
has been created by children using the App 
Toontastic and is called Magical School. 

Divide the participants into groups of 4/5. Each 
group is going to make up a story using the 
characters and the settings available in the App. 
Hand out a story planning template to help them 
write the draft script.

A story planning template can be downloaded 
from this link.

Once the story line and script have been created 
the group has to record the dialogues and 
move the characters accordingly in the different 
settings.

When the groups have completed the task, play 
the videos to the other participants.  Discuss and 
comment on the results. 

• tablet devices
• Toontastic App
• story planning template
• pencil or pen

Trainers may wish to adapt the subject matter in 
relation to their audience.
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Use of sound
In filmmaking, dubbing is the process of 
adding new dialogues or other sounds to an 
original motion picture. It can be a useful tool 
in education to develop language skills and 
imagination.

In this activity, participants create dialogues and 
add them into an existing movie replacing the 
original sound track. 

Ask the participants to watch the example movie 
clip (Alma) together with the sound track created 
by children. Follow this link to view.

Divide the participants into groups and ask 
them to select an animated video and to start 
brainstorming ideas about possible dialogues. 

The literacy shed website can be used to find 
short movies.

Once a video has been chosen by each group 
the participants have to create an alternative 
script on paper, following the video they have 
chosen.

Once the script is ready the group members 
record the voices, in time with the animation, 
using either the built in computer microphone/
recorder or any other suitable recording method.

Each group presents their finished task to the 
other participants.  Discuss and comment on the 
films including any areas for improvement or 
difficulty. 

Topic 4

Activity 1

Materials

Notes for trainers

• sketchbook or drawing paper 
• pencil or pen 
• computers or tablet device
• audio recording device
• audio and video editing software or apps

Trainers may wish to adapt the subject matter in 
relation to their audience.
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Stop motion animation
Stop motion animation is a filming technique 
as old as film itself. It was developed when film 
makers needed a way to animate objects on 
screen. 

Stop motion animation is, therefore, a technique 
that involves making a static object appear 
to move on screen. This is done by taking 
a sequence of shots/frames showing small 
movements of an object between each shot/
frame. In fact, one movement equals a frame.

When this sequence of shots/frames is played 
back, the illusion of the object moving is created, 
just like a flick-book.

You can use plasticine /clay models, miniatures 
such as playmobil, lego figures, puppets and 
even cardboard cut outs as they can be easily 
handled and repositioned. 

At a professional level, to produce 1 second of a 
stop-motion animation film you need to take 24 
shots/frames (Frames Per Seconds: FPS). However, 
a satisfactory result can be achieved by setting 
the filming at 12 frames per second where each 
shot is duplicated at the time of play back. 

You can set the FPS within the app used for 
producing the film.

This very simple activity introduces the learners to 
the concept of stop motion animation at its most 
basic level, before moving on to digital formats.

Provide the participants with a small pad 
containing 12 pages. A post-it booklet can be 
used for this activity.

Beginning on the last page of the pad, ask them 
to draw a small arrow on the bottom left hand 
side, pointing towards the right-hand side. Then, 
on the next page, draw the same arrow but 
position it a few millimeters forward to the right. 

Topic 5

Continue this process until they reach the last 
page and they have 12 individual arrows, one 
per page. 

Then, ask them to flip the pages very fast starting 
from the bottom page and working towards the 
top.  They will see the arrows come to life as 
a flip-book animation, appreciating how this 
persistence of vision (POV) is applied in stop 
motion animation.

• small 12-page pad
• pencil or pen

Useful web links to create hand drawn flip books:

Link 1
Link 2

You may wish to show a short video of a 
more complex flip book to get the learners to 
understand that each frame should add new 
details to the original movement. 

Principles of animation

There are ‘12 principles’ that are often assigned to 
animation production. In fact, these 12 principles 
were offered to the wider animation community 
by two Walt Disney animators, Ollie Johnston and 
Frank Thomas, in their 1982 book ‘The illusion of 
life’.

While all of these principles will be known to 
contemporary animators working in traditional 
and digital animation production, not all of them 
are equally applicable to stop motion animation.

The list below shows all of the 12 principles, with 
those less relevant to stop motion animation 
displayed in a lighter colour:

1. Squash and stretch
2. Anticipation
3. Follow through and overlapping action
4. Arcs
5. Straight ahead
6. Pose to pose
7. Timing and Staging
8. Solid drawing
9. Exaggeration
10. Slow in and slow out
11. Secondary action
12. Appeal

Activity 1
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Start by taking one photo of the bottle on the 
table. Move the bottle forward slightly and take 
the second photo and so on. Once you have 
captured 12 images (or frames) click the play 
button and watch the results.

Spilt the participants into small groups of 3/4 
people. Provide them with a storyboard planning 
sheet, an animation kit, an iPad or tablet and an 
iPad/tablet stand.

Explain that each group is going to make a short 
film.  

Firstly, they need to plan the film using the 
storyboard sheet and then build their stop motion 
stage.  They can choose or create a background, 
make their characters using modelling clay and 
make any other props they think they will need.

Following their storyboard plan, they start 
shooting the film using their chosen app.

It is very important for the ipad/tablet to be 
completely still when each shot/photo is taken.  The 
ipad/tablet should therefore be positioned within 
a stand or tripod. The stage also need to be fixed 
securely, avoiding any accidental movement.

Show the participants a video clip that illustrates 
the key principles. This short video is a simple 
way of illustrating each of the principles.

In order for the participants to fully understand 
stop motion animation, show them one or a 
number of example films. 

Some excellent examples of main stream feature 
films are:

• Wallace & Gromit: The Curse of the Were-
Rabbit (2005)  Aardman

• Corpse Bride (2005) Tim Byrton
• Early Man (2018) Aardman 

While some short films of note are:

• Vincent (1982) Tim Burton
• Ruka (the hand) (1965) Jiri Trnka
• Le merle (1958) Norman McLaren - made 

using cut out card pieces on a coloured 
background

Ask the participants to comment on how and 
when they think any of the 12 principles of 
animation have been applied. It is unlikely that 
all 12 principles will be identified in any one 
sequence or film.

Creating a stop motion animation

There are several free apps for both Apple and 
Android that allow you to create simple stop 
motion animation clips and short films in the 
classroom.

The one we suggest is cqlled ‘Stop motion’.

To familiarize the participants with the app 
and its tools, create a live demonstration that 
animates an object such as a bottle or a cup, 
moving from one side of a table to another. 

Activity 2



• storyboard template
• pencil or pen 
• tablet device (video capture)
• stop motion app / software
• animation kit*

*For an animation kit we recommend ‘Ani-mate 
mini movie maker kit’, using one kit per small 
group. Kits such as these typically containing 
a stage with interchangeable backgrounds, 
modelling clay and other character elements, 
such as eyes.

Trainers may wish to adapt the above depending 
on their audience and suggest that for younger 
children a larger ‘stage’ is used. This can help 
young children especially those who may not 
have developed their fine motor skills.

It is also very important that the shot is framed to 
show all of the stage that is being used so that it 
fills the entire screen. Try to avoid showing areas 
around the stage area.

When the group has shot all the frames, they can 
add audio from within the app, give their film a 
title, insert the credits, etc. These features are all 
built into the app.

When all of the groups have completed their 
film, they each present their film to the other 
participants.

At the end of each film, ask the participants to 
evaluate the film as well as ask questions about 
specific aspects of the film features if different 
to theirs. Consider also, how the principles of 
animation have been applied, if at all.

After all the films have been shown, ask the 
groups to discuss the following:

• Features they particularly liked and why
• Features they perhaps could have included 

or done differently and why
• Difficulties encountered
• Any tips to pass on
• How they would use it with their pupils and 

why
• Any consideration regarding age and ability 

of the children.
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Use of comics
Comic books and the use of comic strips provide 
a lot of scope for developing the use of language 
both as a reader and a writer, not to mention 
opportunities for discussion.

Comic strips can also provide support for learners 
who may have a limited command of the native 
language and/or may need additional support to 
access instructions in a non-verbal format. Comic 
strips are a good tool to use to provide visual 
sequencing.

Comics can be created using simple comic 
strip templates, apps such as ComicLife or by 
taking photographs of the comic frames using 
laminated or blackboard speech bubbles.

However, it is worth considering a few key 
points before developing comic books with your 
audience:

Logic: It is important to keep in mind the logical 
sequencing of a comic book and therefore follow 
a clear timeline when narrating the story.

Identify the moment(s): Comic books have a 
relatively small limit to the number of images 
they can show; therefore, it is extremely important 
to choose the precise key action moments to tell 
a story. 

The image: As well as choosing the right 
moment, it is equally important to support this 
with a good choice of image. The starting point is 
to ask what it is that needs to be communicated 
in a particular panel, followed by consideration 
of the most appropriate image to achieve this 
objective.

Framing: Composing an image for 
communication is very important. In comic books 
this is referred to as framing. Applying the key 
photography principles as presented in Module 
1, Text & Images, Topic 3 it will help with image 
composition.

Words: Within comic books there are generally 
two types of usage for words, dialogue (or 
thoughts) in the form of speech bubbles, and 
captions.

Additionally, words may be used to punctuate or 
emphasise an action, such as those used in super 
hero comics.

A balance should be struck in comic books to 
acknowledge that it is a predominantly visual 
form. 

Grammar of speech bubbles: Comic book 
speech bubbles possess a particular grammar, 
which although never taught explicitly, is one 
that even the casual reader of comic books 
generally understands.

 Standard oval bubble = normal speech
 Jagged edged bubble = shouting or 

exclamation
 Cloud like bubble with disjointed tail = 

thinking
 Bubble with dotted outline = whispering 
 Multiple bubbles with single tail = character 

speech with pauses, possibly interrupted by 
another character’s speech 

 Rectangular box without tail = caption box

Divide the participants into groups. Each group 
receives a blank comic strip with 6 boxes, plus a 
set of 5 words. The task is to create a comic book, 
incorporating the 5 words.  

Each group works on their own particular story. 
They need to draw pictures, write text and create 
their own comic strip story in 6 squares.  

When the comic story is ready, ask the groups 
to cut out the 6 completed squares and to pass 
them to another group (clockwise). Their new 
task is to make up a story from the 6 comic boxes 
they have just received. It may or may not be the 
same/similar to the original story.

Topic 6

Activity 1
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Divide the participants into groups of maximum 4. 

Provide each group with an iPad/Tablet and a 
suitable comic making app.  

Ask each group to select an ‘How to do’ style 
comic strip with a maximum of 4 frames.

Ask each group to decide on an action they 
wish to visually illustrate with the comic strip, for 
example: 

How to tie your shoe laces
How to wash your hands
How to do sums
How to clean your boots
How to dress for PE

Each group has to shoot the 4 frames of their ‘How 
to do’ comic and insert those frames into the app 
which will allow them to export it and print it for 
future use in the classroom.

When they have all finished, ask each group 
to tell their story to the rest of the participants. 
The group whose first story is being told, listens 
carefully and tries to find all the differences to 
their original story. Then, the group discuss how 
the stories differed and/or can tell their original 
story.

• a blank comic strip with 6 boxes/frames
• a set of words to be used in the story
• coloured pencils or similar

This activity can be adapted to use with young 
children where a set of 5 images are handed out 
instead of 5 words.

Materials

Notes for trainers

Activity 2

1. Read the calculation

1

How many have you got?

4

You can choose your own resources to countNote

Count your resources

3

Build your numbers

2



30

Once each group has completed their comic strip, 
they swap their comics with another group who 
will evaluate the steps and provide feedback 
on how easy or otherwise it was to follow the 
instructions.

• iPad
• a suitable comic making app

This activity can be adapted to suit a number of 
curriculum areas and can be used to ask children 
to demonstrate for example, understanding of 
specific topics and concepts.

This activity works particularly well during 
educational visits outside of the classroom, such 
as a visit to an historical site like a castle.

Divide the participants into groups of maximum 
4/5. 

Provide each group with an iPad/Tablet, a story 
bag, a set of blackboard speech bubbles and 
chalk or a set of laminated speech bubbles and 
felt pens and a storyboard template of 6 panels.

Each group has to devise a comic. The storyline 
should be stimulated by the random props in the 
story bags and the surrounding settings.

Each group has to stage and shoot each of the 6 
frames of their comic. 

Once each group has completed their comic, 
they present it to the rest of the groups.

• iPad
• a set of story bags for each group containing 

different props such as capes, giant glasses, 
crowns, puppets, feathers, books, costume 
jewellery, hats, etc.

• a set of blackboard speech bubbles and 
chalk or a set of laminated speech bubbles 
and felt pens

• Storyboard template with 6 panels

This activity can be adapted to suit a number of 
curriculum areas and can be used to ask children 
to demonstrate understanding of specific topics 
and concepts, for example, what to do in an 
emergency situation such as a fire, or someone 
feeling ill and needing an ambulance.

Notes for trainers

Materials

Activity 3

Materials
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becomes quite miraculous.”

Ask the participants to reflect on the quote and 
share their thoughts.

Play the video clip  ‘Listen’ by Murray Shafer.

Ask the participants to reflect on the clip and 
generate a discussion about how the sounds 
around us are perceived.

Sounds and music can be used to stimulate 
imagination for inventing short stories either 
within a group or individually. 

The following activity aims to develop children’s 
understanding and recognition of sounds and 
their meaning in communication and how to use 
them in an expressive manner. 

The trainer needs to compile a sound track 
of various everyday sounds, for example, the 
awakening of a child, the sound of running 
water, a church bell ringing, traffic, etc.

Play the recording and ask the participants to 
note down the sequence of sounds as they hear 
them. Ask them to consider what they may be 
and what their meaning could be.

Ask the participants to imagine and create a 
story using the sounds they have recognised.  

Use of sound for communication 
and expression

The environment with its many sounds can 
stimulate our imagination and evoke feelings 
and emotions which can impact on our ability to 
communicate.

Display the following quote:

R. Murray Schafer, a famous composer and 
expert in teaching music, suggests that  “A 
soundscape is any collection of sounds, almost 
like a painting is a collection of visual attractions.  
When you listen carefully to the soundscape it 

Introduction
The fourth training module focuses on 
developing literacy through the use of the 
world around us. Full title being ‘The world 
around us: sounds and colours outdoors’.

This module introduces staff to the key 
techniques for developing narratives using 
the outdoors. In particular, the module aims 
to develop staff skills and competences in 
using the outdoor environment as a source 
for inspiring communications in various 
forms, such as art and music.

This training module explores the following 
topics:

Topics:

• use of sound for communication and 
expression

• responsive learning
• use of art and music for communication

Topic 1

Activity 1

Activity 2



In this activity, the participants will be tasked with 
composing a piece of music using instruments 
made out of various materials.

The trainer brings in a selection of instruments 
and/or sound generating objects, made out of 
materials such as plastic, wood, pipes, straws, 
paper, cardboard and also some containers as 
well as dry food products such as rice, pasta, 
pulses, etc.

The musical composition is preceded by an 
exploration of the sounds and rhythms that can 
be made by these instruments. 

Ask the participants to explore and experiment 
with the different sounds and materials.  Then 
split the participants into groups of 4/5 and ask 
them to choose a few ‘instruments’ and to then 
compose a piece of music.  

Ask each group to present their composition 
discussing differences in tone, rhythm and sound.

• musical instruments, mainly percussive
• sound generating objects
• plastic containers
• dry granular foods or beads etc

Trainers may consider creating the instruments 
beforehand or could ask the participants to 
create their own.  

The following site has some interesting ideas for 
this purpose.
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Ask the groups or individuals to share their story 
and comment and reflect upon the different 
interpretations of the sounds heard.

• notebook or writing paper 
• pencil or pen 
• soundtrack of environmental sounds
• audio player and speakers

Ask the participants to take a recording device 
and go into the outdoor environment (the city, 
town, village, playground, park, etc.) and record 
sounds that they perceive to be interesting.

Using an app or software, such as Audacity, to 
edit the sounds recorded, ask the participants to 
create a sound track and to create a narrative to 
go with the sound track. 

Ask the groups or individuals to share their story.

• notebook or writing paper 
• pencil or pen 
• portable audio recording device
• audio editing app or software

To further develop listening skills, trainers may 
consider encouraging activities such as a bingo 
style game where the children listen to different 
sounds and have to choose the corresponding 
image from a selection of cards.

Materials

Activity 3

Materials

Materials
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Please note that the trainer should ensure that 
each group has a different route marked on the 
map.

Ask each group to follow their map and choose 
some points of reference along the route which 
would help others find their way round. They 
need to take pictures and draw sketches of the 
landmarks chosen as they go along.

Tell the groups that ultimately, when they return, 
they will be making a large map of their route 
using the photos and sketches of the landmarks 
chosen.

On returning to the starting point, using a large 
sheet of paper, ask each group to create a large 
map of their route using the sketches they have 
drawn and the photos they have taken.  They can 
include the names of any streets that they walked 
along and also other written information. 

Once the collective large maps have been made, 
the groups swop maps and go outdoors. They are 
then tasked to follow the new route and find the 
land marks identified on the map.

Ask the participants upon their return to reflect 
on the activities and provide feedback on the 
accuracy of the maps and how these could be 
improved if needed.

 • sketchbook or drawing paper 
• coloured pencils or similar 
• tablet device
• map of local area

Responsive learning
Meaningful learning happens in environments 
where creativity, awareness, inquiry, and critical 
thinking are part of instruction. Responsive 
learning environments adapt to the individual 
needs of each student and encourage learning 
by promoting collaboration rather than isolation 
of learners. Learning environments, whether 
classrooms, schools, or other systems, should be 
structured to promote engaged teaching and 
learning.

A responsive learning environment engages 
all students by providing a respectful climate 
where instruction and curriculum are designed to 
respond to the backgrounds and needs of every 
student.

The environment around us can help children 
develop their sense of belonging and their 
citizenship skills.  Therefore, it is necessary for 
educators to consider the outdoors as a useful, 
ready-made resource.  

Divide the participants into two groups.  

Each group is given a bag containing colours, a 
sketch book, an ipad/tablet, a map of the area 
where you wish the groups to go to (it could be 
the town, the area around the school, a village, a 
local park etc. providing there are some notable 
landmarks.)

Topic 2
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Activity 2

Activity 3
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The trainer prepares some pictures of small details 
of the chosen artwork, these can be close ups of 
particular areas, but which are not immediately 
obvious. 

Split the participants into groups and give them 
a set of the pictures. Their task is to find the 
corresponding area(s) of the actual artwork.

• pictures/photos showing small details and 
close up shots of the chosen artwork. 

Trainers need to consider that activity 2 may not 
always be possible nor practical. If they decide 
to use it, then the choice of artwork needs to lend 
itself to this task.

Use of art and music for 
communication
From ancient times, people have used images to 
communicate, for example, cave drawings and 
ancient Egyptian hieroglyphics.

Visual narrative/Visual art can therefore be 
defined as ‘an account of connected events 
presented through visual media (images)’.

Therefore, many different art forms can stimulate 
ideas and communication.

Forms such as paintings, sculptures, monuments 
etc. can be used to develop children’s interest in 
art and their understanding of history.

Choose an artwork in your local area. This could 
be a monument, a building of particular interest, 
a medieval church, etc. 

The trainer shows the participants photos, images 
and videos of the chosen art work to stimulate 
curiosity before making an actual visit to the 
chosen subject. 

Together as a group, visit the artwork and using 
a sketchbook, represent it focusing specifically on 
small details.

Ask the participants to discuss what they have 
observed and exchange ideas about the different 
drawings and what attracted them to specific 
areas or details.

• sketchbook or drawing paper 
• coloured pencils or similar 
• photos / video of subject
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Topic 3

Activity 1

Materials

Activity 2

Notes for trainers

Materials
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This activity tasks the participants with producing 
a painting by responding to the emotions, 
feelings and sensations evoked when listening to 
music.

The choice of music is left to the trainer. However, 
we can suggest using different composers that 
will enable the participants to experience and 
experiment with various rhythms, beats, moods 
and sounds which provoke a personal response. 

Prior to producing the painting, the trainer should 
ask participants to discuss these responses 
in relation to how they can be graphically 
represented. 

The painting can be free style or inspired in the 
style of specific artists such as Miro, Kandinsky, 
Picasso, etc.

If the paintings are in the style of a particular 
artist, then the trainer will need to present some 
artwork of the chosen artist prior to the painting 
task so that a discussion can be led on the 
elements of the style to be used.

Hand out large sheets of paper to all the 
participants and supply them with paints and 
brushes.  

Play the music and ask the participants to create 
a painting based on the emotions stimulated by 
the music they are listening too.  

On completion of the artwork, ask the 
participants to discuss the experience and share 
their compositions.

• large sheets of paper
• paints, brushes and water
• evocative music tracks
• audio playing device & speakers

Activity 3

Materials
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